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A message from Hon. Geoff Wilson MP 
Queensland Minister for Education and Training 

It is with great pleasure that I welcome you to Brisbane for this the 26
th

 International Conference of the 
Australian Council for Health, Physical Education and Recreation. 

¢ƘŜ .ƭƛƎƘ DƻǾŜǊƴƳŜƴǘ Ƙŀǎ ǎǳǇǇƻǊǘŜŘ ǘƘƛǎ ŎƻƴŦŜǊŜƴŎŜ ōŜŎŀǳǎŜ ƛǘ ŀŎƪƴƻǿƭŜŘƎŜǎ !/It9wΩǎ ǊƻƭŜ ƛƴ 
supporting professionals who work in the areas of health, physical education, recreation and sport in both 
education and community settings. ACHPER and in particular the Queensland Branch and its Conference 
Organising Committee should be very proud of the program it has brought together. 

I am particularly delighted to welcome visitors from a number of countries not only from the Oceania 
region but from more than twenty other countries around the world.  

The Conference theme Creating Active Futures is relevant globally as governments and communities set 
their goals to promote healthy behaviours amongst children and youth. Conference participants are well 
aware of the role of education at all levels in regards to this challenge. Here in Queensland the Bligh 
Government is committed to creating a healthier Queensland as part of our Toward Q2 goals for 2020. 

In partnership with the Federal Government we will continue to support and encourage teachers to 
provide quality health and physical education programs in schools. 

I know you will be working hard but I hope you will take the time to enjoy some of the sights and 
attractions of our wonderful city. As you meet and share your work with colleagues and make new friends 
I hope you will remember that it happened in Brisbane and that you will consider coming back to see us 
again soon. 

Hon. Geoff Wilson MP 
Queensland Minister for Education and Training 
 

 A message from Dr Tom Cuddihy 
Conference Chair 

On behalf of the Conference Committee of the 26
th

 National/International Biennial Conference of the 
Australian Council for Health, Physical Education and Recreation, I welcome you to the Conference and to 
Brisbane. I was privileged to be part of the Committee for the 2000 Pre Olympic Congress involving 
ACHPER that was held here in Brisbane and I am indebted to the many colleagues who have stood up once 
again to be your hosts. 

The Conference is fortunate to have the generous support of sponsors you will see acknowledged in this 
booklet. The support of the Queensland Department of Education and Training and the School of Human 
Movement Studies of the Queensland University of Technology warrant special mentions. 

This biennial event provides a challenging opportunity for members of our profession to share their 
research and experience ŀŎǊƻǎǎ !/It9wΩǎ ŀǊŜŀǎ ƻŦ ŦƻŎǳǎΦ ¢ƘŜ ǘƘŜƳŜ ƻŦ ǘƘŜ /ƻƴŦŜǊŜƴŎŜ Creating Active 
Futures, we believe provides us with the challenge as professionals to move beyond some of our current 
practices and to pay more attention to a world that must now find new ways for education and 
community settings to influence the health and well being of young people.  

We are delighted that we have been able to acquire the services of a number of outstanding keynote 
speakers to inspire a program that covers a broad range of health, physical education and sport-related 
issues that should provide for all participants. 

We will endeavour to provide you with the best possible assistance while you are with us to ensure that 
your stay in Brisbane is professionally challenging and socially satisfying. 

Dr Tom Cuddihy 
Conference Chair 
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Editorial  

Physical education for  the future 

Physical inactivity has become a major cause of the global increase in non-communicable 

disease (World Health Organisation, 2009}. In 2008, the World Economic Forum called 

for employers to be proactive in the prevention of non-communicable diseases in the 

workforce. A significant contributor to the development of a healthy workforce is a 

reliable pool of employees who are receptive to and aware of healthy lifestyle practices 

even before becoming employed.  

Health and Physical Education (HPE) is often stereotyped as ódoing sport.ô However, if 

HPE is to play a part in the development of a healthy workforce, then the HPE learning 

environment must be about creating meaningful learning for all, which is clearly more 

than the creation of elite athletes. The ultimate aim of health and physical educators must 

be about 1) developing lifelong and habitual physical activity; 2) developing generic 

physical skills; 3) inspiring holistic and positive emotional attitudes and 4) instilling a 

focus on evidence based knowledge as a framework for inspiring active citizenship.  

As a response to the worldwide move to the development of healthier people, Australia 

currently has a strong momentum for an expanded and more unified role for HPE within a 

potential National curriculum. Other countries have engaged in such a process and much 

can be learned from their experiences of the process. The 2009 Australian Council for 

Health, Physical Education and Recreation (ACHPER) conference was a landmark 

conference that included an International group of experts from all continents and twenty 

three countries.  

Creating Active Futures: Edited Proceedings of the 26
th
 ACHPER International 

Conference is an amalgamation of research and professional perspectives presented at the 

conference. The papers in this volume emerged from those presented for peer review, 

rather than through seeking specific articles.  

This volume is divided into sections based on the five conference themes: 1) Issues in 

Health and Physical Education (HPE) Pedagogy; 2) Practical Application of Science in 

HPE; 3) Lifestyle Enhancement; 4) Developing Sporting Excellence; 5) Contemporary 

Games Teaching. The óIssues in HPE Pedagogyô section provides a diverse set of 

perspectives on teaching HPE with papers from a range of topics that include first aid, 

philosophy, access, cultural characteristics, methods and teaching styles, curriculum, 

qualifications and emotional development. The second section links science to teaching 

HPE and provides a range of valuable information on injury prevention, information 

technology, personality and skill development. Section 3 is a collection of writings and 

research about Lifestyle Enhancement. Topics include the important role of adventure, the 

natural world, curriculum, migrant viewpoints, beliefs and globally focused programs in 

the development of active citizens. The section on sporting excellence contains papers that 

undertake to explain an aspect of excellence in sport. The last section of this volume 

highlights some contemporary views on teaching games.  

Thomas F. Cuddihy    Eric Brymer 



iv 

 

 

References 

World Health Organisation (2009). Physical inactivity: A global public health problem. 

Retrieved August 5th, 2009, from 

http://www.who.int/dietphysicalactivity/factsheet_inactivity/en/print.html 

World Health Organization / World Economic Forum (2008). Preventing 

noncommunicable diseases in the workplace through diet and physical activity. 

Retrieved August, 5th, 2009, from 

http://www.weforum.org/en/initiatives/Wellness/index.htm 

 

http://www.who.int/dietphysicalactivity/factsheet_inactivity/en/print.html
http://www.weforum.org/en/initiatives/Wellness/index.htm


   

v 
 

Table of Contents 

Editorial: Physical education for the future....................................................................iii 
 Thomas F. Cuddihy & Eric Brymer 

 

SECTION 1 

Issues in Health and Physical Education Pedagogy 

The inclusion of first aid in an injury prevention curriculum program .................................... 3 
Lisa Buckley, Mary Sheehan and Rebekah Chapman 

Post modernism: Strengths and weaknesses as applied to education ..................................... 13 
John T. F. Cheffers and Ken Hawkins 

Parent and caregivers perceptions and attitudes towards childrenôs physical activity and 

physical education ï results of a NZ primary schools physical activity project ..................... 23 
Vicki Cowley, Michael Hamlin, Mick Grimley, Jill Hargreaves and Chris Price 

Rural education matters: Access to opportunities to learn in physical education and school 

sports in rural Solomon Islands schools .................................................................................. 31 
Jeremy Dorovolomo 

The provision of physical education services for students with hearing impairment ............. 51 
Ghulam Fatima, Rukhsana Bashir, Rabia  Fazal and Ayesha Khaliq  

The level of access to quality health and physical education of children with disabilities in 

Pakistan ................................................................................................................................... 59 
Hina Fazil and Abdul Hameed 

Does sport participation facilitate acculturation among adolescents with migration 

background? Bridging the gap between political claims and empirical evidence .................. 69 
Markus Gerber, Dean Barker, Natalie Barker-Ruchti, Erin Gerlach, Martin Knöpfli, 

Claudine Müller, Simone Sattler and Uwe Pühse 

Secondary school studentsô participation in sport, recreation and physical activity: Factors 

that influence decisions about participation at key transition points. ..................................... 77 
Barrie Gordon and Viv Hullena 

Physical, psychological, and pedagogical characteristics of Finnish physical education ....... 87 
Anthony P. Watt and Tim T. Jaakkola  

How current pedagogy methods in games teaching in the UK, Australia and the US have 

been shaped by historical, socio cultural, environmental and political constraints ................ 95 
Brendan Moy and Ian Renshaw 

Sport education as a curriculum model for boysô personal and social development ............ 107 
Shane Pill, Stuart Sluggett and Toby Priest 

Sport teaching in physical education: Considering sports literacy ....................................... 123 
Shane Pill 

Beyond student-centered and teacher-centered in physical education ................................. 135 
John Quay 

file:///E:/Article%20management/Achper/Achper%20Proceedings/working%20document/full%20edited%20proceedings%20-%20draft%20v5%20270809%20EB%20%20(Repaired).docx%23_Toc239151982
file:///E:/Article%20management/Achper/Achper%20Proceedings/working%20document/full%20edited%20proceedings%20-%20draft%20v5%20270809%20EB%20%20(Repaired).docx%23_Toc239151983


vi 

 

Harmony physical education: Itôs influence on primary school studentsô emotional 

intelligence ............................................................................................................................ 149 
Eunike R. Rustiana 

Developing the descriptions of landmark teaching styles: A spectrum inventory................ 155 
Brendan SueSee and Ken Edwards 

Social and emotional health programs: Do they work? ........................................................ 167 
Karen Swabey, Jessica Bennett, Katie Nicholson, Danika Morse, Elisse McWhirter and 

Amy Harris 

The training and qualification needs of teachers leading education outside the classroom 

activities ................................................................................................................................ 175 
Liz Thevenard, Cathye Haddock, Kaye Phillips

 
and Paul Reddish 

SECTION 2 

Practical Application of Science in Health and Physical 

Education 

Neuromuscular training programs to reduce sports injuries ï an Australian approach ........ 187 
Mark R.C. Brown 

Pedagogy for an individualised PE program: Contemporary information communication 

technology and new media.................................................................................................... 195 
Deborah Cohen and Maggie Garrard 

Influence of bicycle-environmental factors on leisure cycling ............................................. 205 
Yong-jin Kim and Kun-hyuck Ahn 

Digital assessment in high stakes physical education practical examinations ...................... 217 
Andy Jones, Dawn Penney, Paul Newhouse and Alistair Campbell 

The impact of personality type on physical activity and healthy eating: Using the 

Enneagram ............................................................................................................................ 233 
Hilary Langford 

Upper and lower extremity processing in boys with attention deficit hyperactivity disorder245 
Scott Pedersen 

South Australian Catholic primary schools sport association fundamental movement skills 

pilot project ........................................................................................................................... 257 
Shane Pill

 
and Toby Priest 

Preventing physical activity induced heat illness in school settings..................................... 271 
Hugh Shannon 

SECTION 3 

Lifestyle Enhancement 

The role of Extreme Sports in lifestyle enhancement and wellness ..................................... 285 
Eric Brymer 

Ecological perspectives and wellness ................................................................................... 301 
Eric Brymer and Thomas F. Cuddihy 

file:///E:/Article%20management/Achper/Achper%20Proceedings/working%20document/full%20edited%20proceedings%20-%20draft%20v5%20270809%20EB%20%20(Repaired).docx%23_Toc239152018
file:///E:/Article%20management/Achper/Achper%20Proceedings/working%20document/full%20edited%20proceedings%20-%20draft%20v5%20270809%20EB%20%20(Repaired).docx%23_Toc239152019
file:///E:/Article%20management/Achper/Achper%20Proceedings/working%20document/full%20edited%20proceedings%20-%20draft%20v5%20270809%20EB%20%20(Repaired).docx%23_Toc239152019
file:///E:/Article%20management/Achper/Achper%20Proceedings/working%20document/full%20edited%20proceedings%20-%20draft%20v5%20270809%20EB%20%20(Repaired).docx%23_Toc239152036
file:///E:/Article%20management/Achper/Achper%20Proceedings/working%20document/full%20edited%20proceedings%20-%20draft%20v5%20270809%20EB%20%20(Repaired).docx%23_Toc239152037


   

vii  
 

Changes in satisfaction with physical education and intrinsic sport motivation as a 

function of chronic stress experiences in physical education classes ................................... 311 
Markus Gerber 

Wellness as higher education curriculum: A comprehensive framework for health 

education and promotion. ...................................................................................................... 319 
Halima B. Goss and Thomas F. Cuddihy 

Socio-cultural dimensions of Active Futures: Importance of studying migrantsô 

perspectives of wellness ........................................................................................................ 333 
Vinathe Sharma-Brymer and Eric Brymer 

Secondary schools provision of sport, recreation and physical activity opportunities: 

Studentsô beliefs and understandings .................................................................................... 345 
Viv Hullena and Barrie Gordon 

From surfboard wax to salient health inequity: School programs to develop globally 

aware and active citizens ...................................................................................................... 355 
Hugh Shannon and Milton Brown 

SECTION 4 

Developing Sporting Excellence 

Comparing the effect of two reduced training programs volume and frequency on changes 

the muscle strength and flexibility of elite volleyball players .............................................. 367 
Kazem Cheragh Birjandi, Sadegh Cheragh Birjandi and Maryam Nourshahi 

Developmental phases for volleyball players ....................................................................... 375 
Antonio J. Müller 

The effect of aerobic training with increasing chest wall movement resistance on 

ventilatory efficiency and pulmonary functions in untrained males ..................................... 385 
S.K. Mohamadzadeh,  H. Rajabi, M. Norouzian. and S. Razmjou  

SECTION 5 

Contemporary Games Teaching 

Access to physical education activities of girls with visual impairments in Pakistan .......... 397 
Humara Bano and Abdul Hameed 

Improving the quality of games teaching to promote physical activity ................................ 405 
Phil Pearson and Paul Webb 

Game-centred models and teaching in culturally diverse settings ........................................ 415 
Jacqui Peters and Lisa Shuck 

Expanding the teaching games for understanding (TGfU) concept to include sport 

education in physical education program (SEPEP) .............................................................. 425 
Paul Webb, Phil Pearson and Greg Forrest 

 

file:///E:/Article%20management/Achper/Achper%20Proceedings/working%20document/full%20edited%20proceedings%20-%20draft%20v5%20270809%20EB%20%20(Repaired).docx%23_Toc239152052
file:///E:/Article%20management/Achper/Achper%20Proceedings/working%20document/full%20edited%20proceedings%20-%20draft%20v5%20270809%20EB%20%20(Repaired).docx%23_Toc239152053
file:///E:/Article%20management/Achper/Achper%20Proceedings/working%20document/full%20edited%20proceedings%20-%20draft%20v5%20270809%20EB%20%20(Repaired).docx%23_Toc239152060
file:///E:/Article%20management/Achper/Achper%20Proceedings/working%20document/full%20edited%20proceedings%20-%20draft%20v5%20270809%20EB%20%20(Repaired).docx%23_Toc239152061




   

 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

  

SECTION 1: 

 

Issues in Health and 
Physical Education 

Pedagogy 



 

 

 



The inclusion of first aid in an injury prevention curriculum program 

3 
 

The inclusion of first aid in an injury prevention curriculum 

program 

Lisa Buckley, Mary Sheehan and Rebekah Chapman 

Queensland University of Technology, Australia 

Abstract 

 Prompt first aid can have considerable benefits. The Skills for Preventing Injury in Youth 

(SPIY) program aims to teach, in part, first aid skills along with additional injury prevention 

strategies. The approach to including first aid is both as an injury prevention strategy and a 

way in which to reduce the severity of injuries once they occur. This paper outlines an 

implementation trial of the SPIY program with particular emphasis on the delivery and 

implementation of first aid skills. SPIY demonstrated effectiveness with regard to first aid 

knowledge and as an injury prevention program. SPIY is taught in the Year 9 Health 

curriculum by HPE teachers. Students and teachers who undergo or deliver such training 

offer important perspectives about implementation. In addition independent observation of 

delivery provides further information about the program. The research aimed to examine 

teachersô and studentsô experiences of first aid activities within a school-based injury 

prevention and control program and identify key issues in delivery from independent 

observation of the program. Focus groups were held with 8 teachers who delivered, and 70 

students who participated in the SPIY curriculum program. Results showed favourable 

reports on the delivery of first aid material however teachers noted challenges in delivering 

practical activities. In sum, first aid can be effectively implemented within the high school 

setting and both students and teachers identified multiple benefits and positive experiences 

after undertaking first aid training. 

Keywords: First aid, Injury prevention, High school students, Health curriculum 

Introduction  

The problem of adolescent injury 

In Australia there are around 7,800 deaths registered as being caused by injury each 

year. Injury also accounted for greater than $4 billon of health care expenditure in 2001-02 

(AIHW, 2004). In an Australian study by Chapman and Sheehan (2005), 53% of students 

aged 13-14 years self-reported a transport injury in the 6 months prior to the survey (related 

to being a passenger, driver, cyclist or pedestrian). Similarly, in an extensive US survey of 

Grade 9 to 12 studentsô self-reported behaviour in the past 30 days, 22.2% stated that they 

required a doctor or nurse for an injury, 28.8% had ridden with a drink driver and 9.9% had 

themselves driven after drinking. Further, 67.9% rode a bicycle in the past year and 83.4% of 

these adolescents reported that they rarely or never wore a helmet (Eaton et al., 2006). 
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This high rate of injury and engagement in risk-taking among adolescents suggests 

that this is an important developmental period in which to prevent and control injury. In this 

paper it is argued that training in first aid skills may be an appropriate strategy. Adolescent 

risk-taking is typically a group activity (Arnett, 2002; Preusser, Ferguson, & Williams, 

1998). For adolescents there may not be an adult or medical professional to assist with 

managing the injury but there is likely to be another young person in the immediate 

surrounds who might offer assistance and obtain appropriate help. Thus it may be particularly 

relevant for adolescents to be skilled in managing injuries as well as in reducing their 

involvement in risk-taking behaviour.  

First aid as an injury prevention and control strategy 

Hussain and Redman (1994) reported that of 152 accidental injury deaths that 

occurred outside of hospital, 39% were potentially preventable. The authors suggested that 

first aid training should be more widely available as a potential strategy to reduce injury. 

Clark et al. (2002) indicated that the chances of survival are increased when a bystander 

follows the óchain-of-survivalô first aid technique. Assistance given in the few minutes 

immediately after a motor vehicle crash for example can have considerable benefits to those 

who are injured in terms of future health and well-being (Brodsky, 1984; Peterson & Russell, 

1999). Differences can be associated with preventing death but also relate to reducing the 

severity of injury. 

In addition, there is some research to suggest that first aid training has benefits in 

lessening the severity of injury in that it may motivate reduced risk-taking behaviour. 

Lingard (2002) found greater use of protective equipment and safer practices by construction 

workers following a standard first aid program. In focus group discussions with these 

construction workers, they also self-reported reduced overall risk-taking in the workplace. 

Further, Glendon and McKenna (1985) found reduced traffic crashes in an English town 

where 1200 individuals completed first aid training compared to a town where no such 

program was implemented. There are methodological limitations to these studies, however 

they provide some indication that first aid training might be preventative (i.e. reduce risk-

taking) as well as control the severity of injuries. 

Reducing adolescent injury through the high school curriculum 

First aid skills can be taught to young people and their knowledge and skills retained 

over time. In the UK, 10-12 year olds have been shown to retain first aid skills for a period of 

6 months (Toner et al., 2007). In the U.S., Kelley et al. (2006) found that 13 to 17 year olds 

can retain knowledge of CPR after at least 4 weeks. Campbell et al. (2001) compared a first 

aid training course delivered over 8 weeks with a comparison condition (an alcohol and drug 

prevention program of similar dose and duration). The adolescent participants in the first aid 

course had greater skills in responding to an emergency, understanding of a first aid kit and 

how to use it, and overall greater skills in first aid than those in the comparison program 

group. Thus first aid skills are able to be taught and retained by early adolescents. There is 

also evidence from other programs to suggest behaviour change can be achieved in a school 

context. For example, a number of effective curriculum approaches have been used to reduce 

alcohol and drug use and other risk-taking behaviours (Ellickson et al., 2003; Sheehan et al., 
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1996). School programs attempt to highlight attitudes towards risky behaviour and the 

potential benefits to not engaging in risks (Mc Bride et al., 2004).  

Skills for Preventing Injury in Youth (SPIY) program 

One program that has demonstrated effectiveness in reducing risk-taking behaviours 

and injury is the Skills for Preventing Injury in Youth Program (Buckley et al., accepted; 

Buckley & Sheehan, 2009). The SPIY program was designed with the assistance of St John 

Ambulance and through collaborations with researchers from the Centre for Accident 

Research and Road Safety ï Queensland. The program was implemented in the high school 

curriculum of Health classes in a sample of South-East Queensland state high schools. It 

aimed to develop skills in injury prevention and control (including for example, transport and 

violence-related injuries) through combining first aid training with cognitive behavioural 

prevention strategies. The program targeted change in reducing adolescent risk-taking 

behaviour and taught skills in facilitating adolescents to protect their friends from engaging 

in risk-taking. The SPIY program consisted of a set of classroom activities in 50 minute 

lessons to be delivered over eight weeks. A teacher training day, teacherôs manual and 

student workbook were included with the program. With regard to first aid, teachers received 

certification in cardiopulmonary resuscitation (CPR) from St John Ambulance. Typically 

each lesson included the presentation of a risk-taking and injury scenario, an introduction to 

the management of first aid for the resulting injury and a cognitive behavioural strategy for 

preventing the risk-taking behaviour including through peer protection.  

The present study 

The aim of this study is to analyse data relating to the implementation of the first aid 

component of the Skills for Preventing Injury in Youth program, with particular attention to 

how first aid skill development can be taught during early adolescence and in the school 

setting. 

Method 

Participants 

Participants were 70 students (n=32 males) from three randomly selected classes of 

those that participated in the Skills for Preventing Injury in Youth (SPIY) program 

(approximately 20% of all intervention students). There were approximately 6 to 9 students 

in each of ten focus groups. To maintain confidentiality no identifying details were collected 

from focus group participants, however the focus groups were conducted within a week of a 

quantitative study (Buckley, Sheehan & Chapman, 2009) and as such it is likely that the 

focus group sample is representative of the larger sample with regard to age (mean = 13.49) 

and sex (49% male). All students attending the selected class on the day were involved in the 

focus groups and no students refused their consent to participate in the discussions. 

Nine of the eleven teachers (81%) who were originally trained and facilitated the 

program also participated in this study. The remaining two teachers involved in program 

delivery were unavailable at the time of the discussions. 
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Measures and procedure 

Student experiences of the SPIY program and change in behaviour were examined 

through several open-ended questions, including, for example, "What did you learn last 

term?" and "Do you think you changed your behaviour?" Probing questions were used to 

follow-up and elicit greater detail following the first open-ended question. Focus groups, 

facilitated by a researcher trained in psychology, were approximately 20 minutes in duration 

and were audio recorded with participant consent.  

Participant teachers initially completed a pen and paper questionnaire. Questions 

were designed to illicit information regarding coverage of the prevention material and 

reasons for failure to cover material. Following the survey, related issues were discussed. The 

discussion, which was approximately 20 minutes in duration, used guided prompts that were 

designed to assess key aspects of the program and overall perceptions. In one of the 

participating schools, all teachers were grouped after a staff meeting. In the second school, 

two teachers participated together in the discussion, while a further individual teacher was 

involved in an individual interview. The structure and timing of the discussions were 

designed to be most convenient to the schools and occurred either in a lunch break or after 

school.  

In addition, an independent observer was employed to examine the delivery of the 

program and student and teacher experience in vivo. The observer, a former school teacher, 

was employed by the research team to examine approximately 20% of all classes. A 

standardised checklist was used for each class observed. 

Results 

Studentsô experience of first aid 

Students were asked in the focus group discussions what they learnt from SPIY. All 

participants from each group commented on learning about first aid with regard to two 

acronyms, "DRABCD" (ie. Danger, Response, Airway, Breathing, Cardiopulmonary 

resuscitation, Defibrillation) and "COWS" (ie Can you hear me? Open your eyes. Whatôs my 

name? Squeeze my hand.). These two acronyms are used to remember the procedures to 

prioritise first aid and check for casualty response. Many students also elaborated on why 

these two acronyms were most learnt, for example, "because you got to practice" (male) and 

"they're easy to remember" (female).  

In relation to participantsô perceptions of behaviour change, most suggested they were 

more likely to give first aid now compared with before the program, ñmore likely to help 

peopleò (female). A number of insights were also provided in some of the focus groups with 

regard to helping a friend, including the potential difficulty; for example, "I'd be scared I'd 

break a rib" (female) and, "you might end up, like, killing the fella" (male). Most also 

recognised that it was important to get an adult or other experienced person to help, "if I was 

the only one there I would. But if there was someone older and more knowing about it, I'd 

leave it up to them and maybe go get help or something else" (male). 
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Material completion: Teachersô reports 

Teachers generally felt that they covered most of the first aid material each week. 

Around 4 of the 9 teachers each week felt they covered óallô of the first aid material, between 

4 and 5 reported covering ómostô of the first aid material each week and each week there was 

no more than 1 teacher who indicated they covered only ósomeô of the first aid material. 

Teacher reports of the reasons for not implementing particular activities are presented 

in Table 1. Teachers reported that the most common reason for failing to implement an 

activity was class disruption and too much material for lesson times (55.6% indicated óyesô), 

whereas no teachers felt that incompletion was due to the program material being unclear. 

Table 1 Teachers Reported Difficulties in Implementation 

 Number of Responses 

Activity  Yes No 

Too much in time frame 5 4 

Unclear manual 0 9 

Sections unimportant/irrelevant 2 7 

Class disruptions 5 4 

Higher literacy required of 

students 

2 7 

Not appropriate for other reasons 2 7 

Note. There was no missing data (N=9) 

Generally teachers viewed the program favourably. For example, one teacher 

succinctly reported it was, ñoverall, goodò. However most teachers reported or agreed with 

others that there were not enough lessons in the school term to cover all the material in the 

lessons. One teacher suggested that it ñneeded more weeksò. The physical materials appeared 

to be viewed particularly favourably both in terms of the student workbook and the teachersô 

manual. One teacher commented that she might use the materials again, ñthe resources were 

fantastic; I put mine up on my shelfò.  

The majority of teacher comments focused on the use of class discussions and 

interactive practical activities relating to first aid techniques and how easy or difficult they 

were to implement and facilitate. Many teachers felt that student behaviour issues made 

implementing discussions more challenging. Several of these teachers then reinforced the 

challenge of covering material in the allotted time as behavioural disruptions reduced the 

time available for discussions. For example, one teacher noted, ñI just found all the questions 

and things sometimes took me a little too long because they were just a nightmareémaybe 
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have a backup worksheetò. However it is apparent that although it was challenging to 

implement practical activities they did indeed occur.  

Independent observations 

Time (measured in minutes) spent on each activity was measured by an independent 

observer and compared with time (in minutes) allocated in the design of the program. 

Teachers spent more time covering first aid material than was allocated (1.19 times). In terms 

of activities that were skipped, all teachers skipped sessions on triage, dealing with 

aggressive patients and defibrillation. Further, additional time was spent by all teachers on 

defining first aid, brief overview of checking for danger, and first aid for an alcohol 

overdose.  

Discussion  

The majority of research on first aid skills training is focused on adults. Nevertheless, 

there is some evidence, particularly from the U.S. and the U.K., to suggest that first aid can 

be taught and learned by high school students. The evaluation of first aid training for 

adolescents may provide an important insight into the value in disseminating first aid 

programs to the community.   

The study sought to examine the implementation of the first aid component of an 

injury prevention program for Year 9s. A variety of methods were used to understand the 

implementation and they appeared to provide complementary data. The findings from 

students indicated the first aid strategies were well received. Program satisfaction is 

important to facilitate continued implementation of a curriculum (Fagan & Mahalic, 2003). 

The information is also valuable in early stages of the curriculum design process to provide 

detail about activities that should continue to be used to deliver first aid. 

Of interest is that students perceived greater learning when they were able to practice 

skills. Being able to ólearn by doingô is a particularly important pedagogy with regard to first 

aid skills. In addition, part of the strategy of the curriculum was to include practical activities 

to deliver first aid and better facilitate interaction and discussion in the prevention messages. 

The other strategy that appeared to be well remembered was the use of acronyms, COWS and 

DRABCD. Students appeared to remember the acronym, what it stood for and the first aid 

implications of the acronym. The use of mnemonics is a commonly used memory aid and in 

this case it also seemed to be highly appropriate.  

Not surprisingly teachers reported behaviour management challenges in the 

classroom and particularly so in delivering interactive and practical material. Such challenges 

have important implications for curriculum design in that sufficient time must be allocated 

for activities. Perhaps also it suggests a need to develop activities which are short and 

directive. Of note is that there was some difference between the teacher and observer reports 

of coverage of material. Although they were not measured in the same manner it appears that 

the observation data indicated less coverage of material than teachers reported. Whilst this is 

a common finding in process evaluations of school curriculum programs it does highlight the 

value in collecting evaluation data from multiple sources. Teachers provided feedback in 
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focus group discussions suggesting that they amended material slightly and thought that they 

were still meeting the aims of the activity. Such information provides valuable feedback for 

the future design of SPIY and other school based first aid programs, indicating a need to 

provide specific instructions on which activities need to be run as designed and which can be 

taught more flexibly. For example, one teacher in the absence of resources of a manikin had 

students draw chalk outlines to get an understanding of the site for chest compressions. The 

changes to delivery processes made by teachers also provide useful information in terms of 

ways in which activities may be altered for the better or for pragmatic reasons.  

In summary it is positive to note that the program was well received. If teachers and 

students value a curriculum there is a much greater likelihood that it will continue to be 

implemented as designed (Fagan & Mahalic, 2003). Although the program demonstrated 

effectiveness in reducing risk-taking behaviour and increasing first aid knowledge, the 

implementation and program satisfaction evaluation is an important process to best ensure 

continued delivery of successful programs. 
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Abstract 

Philosophy is an attitude of mind attempting to enlarge the scope of application of every 

notion and position that human beings account for in their thinking. It takes every word and 

every phrase and asks ñwhat does it mean?ò  And in the words of Alfred North Whitehead, 

the pursuit of philosophy is the one avocation denied to omniscience.In addressing the 

philosophical area known today as ñpostmodernism,ò one needs to address its origins in the 

history of philosophic thought through to its practices in current thinking, especially in the 

area of education. It has been blamed for a radical shift in teaching methods and the 

curriculum and it has certainly brought about crises, celebrated and lamented, by parents, 

the business world and the students themselves. Postmodernism questions meaning and 

terminology.It reacts against accepted truths and traditional positions developed in the 

march of human history. It purports to be radical and different and to bring not only greater 

understanding but more reality to subjects like ethics, metaphysics, knowledge and asthetics. 

In order to understand where it is coming from one needs to delve right back into the history 

of human endeavour and existence.  

Keywords: Meaning, Historic philosophic development, Sham of jargon and the importance 

of the good and the pragmatic (Plato and Aristotle). 

Pre-Socratic Thinkers 

Pythagoras (569 - 475 BC) was the first to be systematic about deductive reasoning. 

He was beguiled by aesthetics and numbers. Heraclitus (535 - 475 BC) believed there was a 

central fire in mankind that never dies and was the first philosopher to accentuate change. His 

great quote:  ñYou cannot step into the same river twice,ò is echoed today. Democritus (460 ï 

370 BC) believed in the idea of basic, elementary particles or atoms in the world of constant 

change. The Sophists were the first teachers and were interested in man himself. Man had 

useful opinions. The big truths were not as important as the feelings and they stood for the 

principle, ñMight is right.ò Socrates (469 ï 399 BC) questioned everything in a tough, 

independent existence which culminated in his tragic suicide brought on by the Sophists. He 

believed, ñthe unexamined life is not worth living.ò  He shifted from scientific enquiry to 

ethics, believing in the just, the true, and the good. Knowledge was a virtue and evil was 

ignorance. He introduced us to what we call the dialectic; i.e., a question demanding an 

answer. Unfortunately, he fell out of favour due to both his direct assault on problems and his 

personal habits where he was barefooted and argued all the time. 



 

 

 

Post-Socratic Thinkers 

Plato (424 ï 347 BC) was Socratesô prime student. He believed that knowledge came 

from the intellect not the senses and founded the theory of ideas. In simple terms this meant 

there was an eternal form, unchanging and everlasting, and that all earthly things resembled 

these forms. An act of charity to a poor person was an earthly example of the eternal form of 

goodness. He also distinguished the appearance of reality from the facts of reality. In his 

famous simile of the cave, he had people sitting in darkness believing the information they 

saw from the shadows on the wall. When one person left the cave and saw the reality of the 

world, he realized that the cave perceptions were flawed. The tragedy, according to Plato, is 

that when that person returned to the cave, people did not only disbelieve him but beat him 

for deceiving them. Perhaps this was an early example of the ñTall Poppy Syndrome.ò  He 

believed that knowledge was remembering and bringing people to realize that hypotheses 

explained facts. If they did not, a new hypothesis was needed. He foreshadowed the Christian 

religion in that he sought truth and moved towards the abstract. Wisdom, to Plato, was the 

pursuit of the good. His great book, The Republic, has been studied to this day and, in the 

words of Alfred North Whitehead, is monumental. ñModern philosophy is but a series of 

footnotes to Platoôs Republic,ò Whitehead said. In his book, Plato talked about the need for 

us to be governed by the Philosopher King and in successive layers by experts. Although he 

never lived to see his theory of government implemented, he founded the first university 

called, The Academy. It was ridiculed at the time but it lasted 300 years which is an 

ambitious period for even Harvard or Yale or the University of Central Queensland.  

Aristotle (384 ï 322 BC):  Platoôs great student, Aristotle, studied under Plato at the 

age of 20 for 20 years. It is interesting to note that his grades for mathematics were all óCsò 

and the only ñAò he received was for a subject called, Effort. In turn, he founded his 

university called, The Lyceum, which in principle lasted 2000 years. He tutored Alexander, 

The Great, traveled widely and investigated everything including Logics, Physics, Biology, 

Metaphysics, Ethics, Politics and Poetry. He introduced Logic and gave us the Syllogism. In 

simple language, if A equals B, and B equals C, then A equals C. His work was so influential 

that 2000 years later Bertrand Russell and Alfred North Whitehead wrote, Principia 

Mathematica based on the arguments of Aristotleôs logical consistency. He departed from 

Plato in that he believed Dynamic Becoming was more important than Platoôs Timeless 

Being. He said of the good that it was virtue derived from finding the mean and that virtue 

was the correct choice between alternatives. It has been called, ñThe Golden Mean.ò  He is 

regarded as the Father of Scientific Investigation and Commonsense.  

Alexandria (322 BC)   

This center of learning was founded by Aristotleôs pupil, Alexander, and for 600 

years it analyzed moments of discovery.  

Galen developed Anatomy  

Euclid developed Geometry 

Archimedes developed Physics 

Aristarchus proposed the Earth moved around the Sun 
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Hero invented the steam engine 

At the Academy, 

Antisthenes argued that it is impossible to make significant statements 

Pyrrho made ñdoubtò itself central 

Diogenes was the model of the cynic and to prove his point he masturbated in the public 

market place. 

Epicurus wanted pleasure to be central in all Manôs thinking.  

Epictetus thought out the problem of force and introduced stoicism 

Philo in 50, AD, turned Platoôs abstracts into God and in 24, AD, Origen turned Platoôs 

eternal world of ideas into the eternal world of God.  

The Christian doctors who followed included Plotinus, Jerome, Gregory and Augustine, They 

all believed that good and bad were related to God. 

Three Important Middle -Age Thinkers 

Roger Bacon 1294 believed there were four causes of ignorance.  

1. Appeals to an unsuited authority. 

2. The unquestioned influence of custom. 

3. Crowd opinions 

4. Ostentatious displays of wisdom 

Dun Scotus (1265 ï 1308) in 1308 believed there is no difference between ñbeingò 

and ñessence.ò  So it is Form not Matter that distinguishes and he added three principles that 

can be known without proof. 

1. Principles known by themselves. 

2. Things known by experience. 

3. How actions themselves give us knowledge through belief and experience and not by 

reason, making him one of the forerunners after Aristotle in believing Kantôs 

Noumenal World. 

William of Occam 

In 1349, William of Occam proffered his famous condemnation of scholasticism. It 

became known as Occamôs Razor which was a salute to simple hypotheses. In todayôs 

language he would have said, ñIt is vain to do with more what can be done with less.ò  One 

could say that he was a beginning deconstructionist without jargon 

 



 

 

 

Science Comes of Age 

We have no time to examine their contributions but they are important. Galileo, 

Kepler, Harvey, Newton, Hobbs, Spinoza and, of course, Renee Descartes who questioned 

existence but eventually came up with the very famous quote, ñCogito ergo sum.ò (I think, 

therefore I am).  

When we reach the 16th Century, we have Vico who stressed the importance of 

language, myth, law, ritual and history, and, the famous John Locke with his ñTabular Rasa.ò 

(clean slate). This meant there is no inner knowledge only material that has been learned. He 

was the founder of Empiricism which said the mind is furnished by ideas from experience 

alone. Berkeley questioned Lockeôs ideas and Hume maintained that without sense nothing 

exists.  

Immanuel Kant (1724 ï 1804) 

Kant was activated by Humeôs deduction that innate ideas gave the base for 

knowledge and if you do not feel it, see it, touch it, etc., it does not exist. Kant was horrified 

and came out with his criticism of Hume. Kant believed in the noumenal world which is 

separate from the rational world. He agreed you cannot reason God, that you believe in him 

and this belief is a world beyond reason. Hegel (1770 ï 1831) followed in the 18th century 

by saying that nothing is unrelated. His paradigm was in its simplest form:  

Thesis --- Antithesis --- Synthesis 

There is a thesis and an antithesis and the resulting compromise is a synthesis.  

The 19th century saw the rise of a batch of new philosophers intent upon throwing 

out the old and tentatively exploring a new world. Thus we have Modernism and 

Postmodernism. Their views were thought of as radical and they certainly changed radically 

with society. The fall of the aristocracy, the rise of unions, the rush to the towns as a result of 

enclosures and the industrial revolution that enslaved the commoner in city enclaves rather 

than pastoral villages added color to their deliberations. Many traditions were thrown out of 

the window and the concept of eternal truths and simple dichotomies such as good-bad and 

false-true were rejected. Everything was questioned including meaning, sense and rituals. 

While it is true that change is necessary and new thinking is important postmodernism set 

about attacking modernism which, in turn, had attacked traditional thinking and Greek 

philosophy. The trickle-down effect of this type of thinking infused into education, business 

practices and the family existence. Reading of the classics, writing in prescribed effective 

English, exercising to improve specific and general fitness and the concept that sense 

precedes reason or feeling precedes logic flooded into the various institutions of education. 

Unfortunately, Aristotelian principles like finding the Golden Mean and Lockeôs advice of 

the importance of commonsense were thrown overboard. Kierkegaard believed that existence 

was an individual characteristic and not a universal idea. The father of postmodernism, 

Frederick Nietzsche (1844 ï 1900) went further. He believed that in Greek terms the triumph 

of Apollo over Dionysius and order and form over passion was a disaster. ñGod is dead.ò  He 

considered Kant a moral fanatic, John Stuart Mill a blockhead and Spinoza to be sickly, timid 

and a recluse. Mind you, exactly the same could be said of him especially when he 
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introduced the concept of Ubermensch which means superman or super human being, the 

concept that was seized on by Adolph Hitler in later years. His work was studied by the 

postmodernists particularly, Sartre, Foucault and Derrida. He believed in the will to live but 

also in the will to power. All truth is relative and power is good. Nihilism became his guiding 

philosophy which, in effect, means, ñnothing is nothing.ò  He died, tragically, after eleven 

years of dementia. 

The Influence of the Pragmatists   

This group includes Pierce, James, Dewey, Quine and Bergson. They introduced anti-

intellectualism which said that scientific analysis does not get to the vital essence of things. 

The Cambridge Group 

Frege, Russell, Whitehead and the early Wittgenstein simplified mathematics, 

ñdesloppedò Pythagoras and consigned Kant to lower ranks. Language was attacked with 

three groups taking part:  first, the Cambridge Group, second the Deconstructionists and third 

the Marxists. 

Modernism 

Habermas (1924-1981)  of the Frankfurt School introduced Modernism which led to 

analytic philosophy. He tried to reconstruct rationality in language.  

The classic postmodernists were:  

(1) Saussure, who thought that language was merely a system of signs that expressed 

ideas.  

(2) Foucault, who recognized that knowledge, truth, power and sex are ideas that can 

radically change. He eschewed the term, Postmodernist, and introduced a new term called 

post-structuralism. 

(3) Derrida,who exploded the myth that a sign had fixed meaning. Nothing was as 

solid as the structuralists imagined so he set out to deconstruct their language. He believed in 

the uneducable excess of language. ñAll notions of producing philosophical truths are 

mistaken, misguided and bewildering.ò  Language with Derrida was full of hidden ogres. He 

dismissed peculiarities such as cause-effect, truth-falsehood, right-wrong as nonsense, calling 

them old-fashioned and determined that meaning is imploded. There is, he said, a distinction 

between signs and reality. It is a sustained argument against the possibility of anything being 

pure and simple so he equivocates on the existence of finite and infinite. In undermining 

ordinary meaning and replacing it with meaning derived from hidden factors, he believed he 

had deconstructed meaning in such a way that exposed falsity. This philosophy has 

kidnapped central educational curricula in most Australian States in the last 20 years. 

Cheffers and Hawkins became alarmed when at two recent conferences a presenter from 

Tasmania described English language in its new term, Thinking, and a young professor from 

Western Australia seriously advanced a meaning that was in effect, Nothing. This raised the 

flag of  Nietzscheôs, Nihilism and explained much of the recent criticism by the community 

of a breakdown in the study of English and Mathematics from a philosophic school that 



 

 

 

advocated  the expulsion of the examination systems resulting from a label known as 

Outcomes-Based Learning. The cause of this radical change in the approach to education 

curriculcum appears to have originated from a generation of students who studied under 

Derrida and others at a Sydney university in the late 20th century. Alternative approaches to 

the practice of education were introduced. Examinations were dispensed with, comparisons 

of studentsô efforts were discouraged, spelling, sentence construction, and basic grammar 

were reduced to ñbabble,ò Math tumbled down to the slide rule and all attempts to hold 

students and teachers accountable were abandoned. Frankly, the new tactics employed 

introduced ñbucket loads of slop.ò  Parents were not properly informed of student progress 

and the workplace discovered youngsters who could not write, spell or count. 

A house auction notice appeared, for example, near my home in Murrumbateman 

with four words misspelled. Adult education students, when returning for updating 

workshops were confronted with teachers who apologized for not being able to spell. 

Politicians in both Federal parties became alarmed and current Minister, Julia Gillard, has 

introduced radical efforts to return accountability to the teaching of basics in education.  

Postmodernist influence, in questioning all meaning, did away with Socratean rigour 

and Aristotelian reasoning in place of critical theory.  

A Recent Australian Stouch 

A first-class verbal debate occurred in the Higher Education Section of The 

Australian newspaper on December 3rd, 2008, Page 32. The antagonists were a teacher, Jack 

Thompson of Balmain, NSW; a unionist, Gary Collins, President of the English Teachersô 

Association of Queensland; and Luke Slattery, Higher Education Editor of The Australian 

newspaper. Thompson, in reacting to criticism, maintained:  (1) no two people can or do read 

the same literary text in exactly the same way. Each brings to the text his or her own ethics, 

values and political values; (2) cultural backgrounds bring our values on race, sex, and 

political orientation with biases. He said this brings on ñtextual undecidabilityò; (3) the age 

of completely authoritative reading of literature has passed on, along with believing in the 

devil. Parroting Shakespeare, one novel and three poems is not studying literature. Parroting 

back ñpot answersò to gain teacherôs consent is not likely to ñcreate a critical population;ò (4) 

we need critical readers. 

Gary Collins argued that Slattery is arrogant, represents only the press, is unelected 

and challenges Slatteryôs right to criticize.  

Luke Slattery responded:  (1) He does not contend with postmodernism but does 

question whether Thompson is aware ñhow on the nose postmodernism is in mainstream 

philosophy.ò  In support, he cites Harvard Biologist, E. O. Wilson and University of 

Californiaôs Philosopher, John Searl, who charge that Derrida is a low-level philosopher who 

is argumentative, deliberately obscurantist and whose claims are wildly exaggerated. (2) He 

reminds Thompson that his original article, which was the bone of contention, questioned the 

degree of accountability and transparency in current Australian curriculum policy. (3) He 

cites the endless jargon used by postmodernists as un-instructive and incoherent. He quotes 

Thompsonôs own words, ñtextual undecidabilityò as evidence. (4) He spins the sword back 

on Thompson by saying that when critical postmodernists ñimpute conservative motives on 
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their critics,ò they are guilty of spin themselves. Finally, he lays bare the paradox of critical 

literacy schools which cannot abide criticism of their own methods as being hypocritical.  

Postmodernism Under the Spotlight 

Derridaôs critical theory is obscured by confused terminology and pretentious 

rhetoric. Biologist, Richard Dawkins, is not kind. He believes that postmodernists are 

intellectual charlatans who deliberately obscure weak or nonsensical ideas with ostentatious 

and difficult to understand, verbiage.  

World renowned linguist Noam Chomsky has suggested that postmodernism is 

meaningless because it adds nothing to analytical or empirical knowledge. He asks, ñWhat 

are the principles of their theories; and on what evidence are they based?ò  What, for 

instance, do they explain which was not already obvious?  ñWhen I ask them to explain their 

ideas, they fail to do so.ò  He also questions whether their words come from a ñsudden 

genetic mutationò or ñtheory which is beyond quantum theory, topology and in-depth 

profundity.ò 

Callinicos, a Marxist, attacks postmodernist thinkers saying they reflect ñthe 

disappointed revolutionary generation from 1968 as being incorporated into the professional 

and managerial ñnew middle class.ôò  It is best to read their political frustration and social 

mobility as a significant, intellectual phenomenon in its own right. The late Czech Republic 

President, Baclav Havel, gave a hopeful description of the postmodern world as one based on 

science yet paradoxically ñwhere everything is possible and almost nothing is certain.ò 

In dismissing all forms of absolutism, the postmodernists idolized their new creed of 

tolerance-diversity-choice. Many people consider their efforts to be a return power play for 

their own positions. 

To the Rescue 

One philosopher in this period who has advocated deconstruction is much more of a 

hero than other postmodernists. I refer to the great Austrian thinker, Ludwig Wittgenstein, 

who restructs reality after deconstruction in a very positive manner. He believes that all 

meaning, especially words, need to be broken down to their simplest atomic structures. After 

his important involvement with Whitehead, Russell and Frege at the turn of the 20th century, 

he grew to a position that after deconstruction, which they all called Logical Atomism, a new 

metaphysical position was needed centered around the meaning of the words we use. He 

concluded that primitive language took the form of language games. In his classic, unfinished 

text, Philosophical Investigations, he gave a full list of these games. ñIt includes obeying and 

giving orders, describing the appearance of objects, giving measurements, constructing an 

object from a description, reporting an event, speculating about an event, forming and testing 

a hypothesis, presenting the results of experiments in tables and diagrams, making up stories, 

acting plays, singing catches, guessing riddles, telling jokes, translating from one language 

into another, asking, thanking, cursing, greeting and praying.ò   

He saw great difficulty in our craving for generalities in communication and came to 

the conclusion that when we see simple language games, like those that children play, we see 














































































































































































































































































































































































































































































































































































































































































































































































































































