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A message from Hon. Geoff Wilson MP
Queensland Minister for Education and Training

It is with great pleasure that | welcome you to Brisbane for this th& m@ernational Conference of the
Australian Council for Health, Physical Education and Recreation.
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supporting professionals who work in the areas of health, physical education, recreation and sport in both
education and community settings. ACHPER and in particular the Queensland Branch and its Conference
Organising Committee should be very proud of thegyam it has brought together.

| am particularly delighted to welcome visitors from a number of countries not only from the Oceania
region but from more than twenty other countries around the world

The Conference them€reating Active Futurds relevantglobally as governments and communities set
their goals to promote healthy behaviours amongst children and yoGQtnference participants are well
aware of the role of education at all levels in regards to this challenge. Here in Queensland the Bligh
Govenment is committed to creating a healthier Queensland as part of our Toward Q2 goals for 2020.

In partnership with the Federal Government we will continue to support and encourage teachers to
provide quality health and physical education programs in stshoo

I know you will be working hard but | hope you will take the time to enjoy some of the sights and
attractions of our wonderful city. As you meet and share your work with colleagues and make new friends
I hope you will remember that it happened in Bisie and that you will consider coming back to see us
again soon.

Hon. Geoff Wilson MP
Queensland Minister for Education and Training

A message from Dr Tom Cuddihy
Conference Chair

On behalf of the Conference Committee of the"2Rational/International Bennial Conference of the
Australian Council for Health, Physical Education and Recreation, | welcome you to the Conference and to
Brisbane. | was privileged to be part of the Committee for the 2000 Pre Olympic Congress involving
ACHPER that was held héneBrisbane and | am indebted to the many colleagues who have stood up once
again to be your hosts.

The Conference is fortunate to have the generous support of sponsors you will see acknowledged in this
booklet. The support of the Queensland Departmentafucation and Training and the School of Human
Movement Studies of the Queensland University of Technology warrant special mentions.

This biennial event provides a challenging opportunity for members of our profession to share their
research and experiendce ONR &a ! /1t 9wQa | NBlI & 27F TeE@angdctiveKS §(KS)
Futures we believe provides us with the challenge as professionals to move beyond some of our current
practices and to pay more attention to a world that must now find new ways efducation and

community settings to influence the health and well being of young people.

We are delighted that we have been able to acquire the services of a humber of outstanding keynote
speakers to inspire a program that covers a broad range of thephtysical education and spemtlated
issues that should provide for all participants.

We will endeavourto provide you with the best possible assistance while you are with us to ensure that
your stay in Brisbane is professionally challenging and sosatikfying.

Dr Tom Cuddihy
Conference Chair
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KEYNOTE SPEAKERS

Professor Sara Ashworth (USA)

Dr. Sara Ashworth is currently director of the Spectrum Institute for
Teaching and Learning. After 40 years of teachimd) consulting in
various academic arenas, .DAshworth is retiring from Florida
Atlantic University after 20 years to devote time to the Spectrum
Institute. The Spectrum (articulated by Muska Mosston in 1966) is
an internationally recognized theory thalelineates a framework
that underlies all teaching and learning options, shows the relative
relationships and contributions among alternative teaching
learning behaviours, and provides a functional and foundational
language for approaching pedagogical esuFor 25 years Drs.
Ashworth and Mosston worked together to refine, expand, research, and implement in
various school settings the Spectrum of Teaching Styesional and international
recognition has been given to the Spectrum.

Dr Tim Hopper (Canada)
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methodologies focused on teacher education and physical
education. His recent work is on programide electronic portfolio
development and understanding the complexities of learning to
teach fom situated learning experiences. Dr Hopper has conducted
workshops on TGfU in England, Canada and Hong Kong. He-is a co
editor of the next TGfU book to be published from conference
\\ papers presented at the 4th International TGfU conference held at
. UBC in2008.he has published articles on TGfU, creative dance and
innovations in teacher education. Working with his student teachers, he has created a
continuously expanding website of TGfU and creative dance units of instruction.

(@

Dr Duarte AranO (Portugal)

- Duarte Araujo- Sport Psychologist at Faculty of Human Kinegics
Technical University of Lisbon, Portugdle teaches sport
psychology to sport sciences students (physical educators,
coaches, sport managers, fitness instructors). He regularly
. conducts psghological evaluations oriented to performance
enhancement to high level athletes of different sports.

His research involves the study of expert decisimaking in

sport, which led to him receiving a young researcher awards at

the European College of Spo8cience in 2001 and at the
Association des Chercheurs en Activités Physiques et Sportives
(ACAPS) in 2002. His special interest is in applying his research to training and to
collaborate with coaches in this application. He is a consultant for many ceatineany

sports, essentially about the training of decisioraking skill in sports. He organized the
Oz2yiGSyita 2F GKS O2I OKSaQ O2dz2NBESa 2y 0SKIF @A
the main Portuguese Sport Federations: Soccer, Sailing and Golf.




Dr Cherrell Hirst, AO (Australia) Orator of the Fritz Duras
Memorial Lecture

In her medical career, Cherrell Hirst gained a national reputatj
in the field of breast cancer diagnosis and screening as Dire
of the Wesley Breast Clinic (192801). She was heavily
involved in many state and national organisations, committ
and conferences. But her most important work was probably|
the establishment of various support programs at the Wesle
which The Kim Walters Choices program is the best kndWwis
work with women and families with breast cancer was extend
by her roles with the Breast Cancer Network, Encore and
Breast Cancer Association. In addition, her passion for the
benefits of education took her to the Council of Queensland Unityecd Technology
(QUT) where she served as Chancellor from 1994 to 2004, and to the Brisbane Girls
Grammar School Board of Trustees where she served for 16 years, ten as Chair (1996
2006) She has recently served as a member of the Higher Education Eregdvicfund.

In recognition of her work in the fields of breast cancer and education, Cherrell has been
awarded three honorary doctorates, a Centenary Medal in 2003 and the title of Officer
of the Order of Australia (AO) in 199%he was named Queenslandertio¢ Year in 1995

and recently was elected to membership of the Academy of the Technological Sciences
and Engineering




Acknowledgements

As Conferenc€onvenao, it is my duty and privilege to acknowledge and formally thank
the many people who assisted the planning, staging and finalisation of the'26
ACHPER International Conference

Many of those people have been acknowledged in these edited proceedings or
elsewhere. To those individuals, npaularly the ICSSPE Executaed the Keynote
speakers, aga | express my appreciation of their many donations including their
generosity with their time and energies. The Health and Physical Education (HPE)
teaching profession relies on such people and when ACIHRIPRsked for their help it

was extended quite Wingly.

| must also thank the prservice teachers who had (I hope) an exciting initiation into the

HPE professianThese workers gave up their holiday time and ably and creatively
Fd3aAaiSR a2y GKS aLRiGé 6KSYy [ 2y TtHHBghOS SO¢
professional standard of future teachers was displayed for all to see

The members of the QUT Faculty of Health and School of Human Movement Studies (led
by Prof. Keith Davids and Dr. lan Renshaw) were always supportive of the actions
necessaryto deliver a great eventQUT Events capably led by Amy Piekkdddcher
provided great support throughout with the staging of the Conference

The administration support provided by the National ACHPER Office staff and the
Executive Director Jeff Emmelas both professional and enthusiastic. Staff and
management of ACHPERQprovided vital encouragement and assistance when asked
In particular, theQLDstate PresidentDavid Keating OAMvas a tireless worker and a
skilful seeker of sponsorship suppor

A very special vote of thanks is offered to the Conference Secrdtasy Pam Smith
who also wholeheartedly assembled the papers into this final format

Finally, thank you to all those who travelled intrastate, interstate and internationally for
their presentations and participatiomhich contributed to the outstanding success of
the Conference.

| 2y FSNBYOS [/ KFEANIJ duc K | fAreatdogwctive Rtir&NY/ + G A 2 V|
Brisbane, Australi® - 10 July, 200Sttp://www.achper.qut.edu.au/index.html

Tom CuddihyPhD.
Senior LecturerSchool of Human Movement Studj€dueensland University of
TechnologyVictoria Park RoadKelvin Grove. BRISBANE QLD 4059

Ph:61 7 3138 5826
CRICOS No 00213J


http://www.achper.qut.edu.au/index.html




Editorial

Physical education for the future

Physical inactivity has become a major caofstheglobalincrease in notommunicable
diseasgWorld Health Organisation, 2009k 2008 the World Economic Foruntalled
for employers to be proactive in the prevention of-nommunicable diseases in the
workforce.A significant contributorto the development of a healthy workforce is a
reliable pool of employeesho are eceptive to and aware of healthy lifestplectices
even before becoming employed.

Health and Physical Education (HPE) is ofteh e r e o tdgpimpgesgbrt Bavevér, if
HPE is to play a part in the development of a healthy workfehes theHPE learning
envronment must be about creating mewyfiul learning for al] which is clearly more
than he creation of elitathletesThe ultimate aim ohealth and physicaducatorsnust
be aboutl) developinglifelong and habitualphysical activity;2) developinggeneric
physicalskills; 3) inspiring hdlistic and positive emotional attitudes adyl instilling a
focus onevidence based knowledgeafsamework for inspiring active citizehip.

As a response tthe worldwide move to the development of healthier people, Australia
currently has a strong mantum for an expanded and more unified role fBEHwvithin a
potential National arriculum.Other countries have engaged in such a process and much
can be learned from their experiences of the prodéms2009 Australian Council for
Health Physical Edudaon and Recreation (ACHPER) conference wadandmark
conference thahcludedan International group of experts from all continents tavehty
threecountries.

Creating Active Futures: Edited Proceedings of the™ 28CHPER International
Conferencas anamalgamation of research and professional perspectives presented at the
conference. The papers in this volume emerged from those presented for peer review
rather than through seeking specific articles

This volume is divided int@ections based on thHe&ve conference themes: 13sues in
Health andPhysical Education (HPE)Pedagogy; 2) Practical Application of Science in
HPE,; 3) Lifestyle Enhancement; £eveloping Sporting Excellencé&) Contemporary
Games TeachingT h elssués in HPEPedagog$ s e provides ma diverse set of
perspectives on teaching HPE with papers from a range of topics that include first aid,
philosophy, access, cultural characteristics, methat$ teaching stylesgurriculum
qualificationsand emotional development. The secondtem links science to teaching
HPE and provides a range of valuable information on injury prevention, information
technology, personality and skill development. Section 3 is a collection of writings and
research about Lifestyle Enhancement. Topics indlobdeémportant role of adventure, the
natural world, curriculum, migrant viewpoints, beliefs and globally focused programs in
the development of active citizens. The section on sporting excellence contains papers that
undertake to explain an aspect of dkgee in sport. The last section of this volume
highlights some contemporary views on teaching games.

Thomas F. Cuddihy Eric Brymer
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The inclusion of first aid in an injury prevention curriculum program

The inclusion of first aid in an injury prevention curriculum
program

Lisa Buckley, Mary Sheehanand Rebekah Chapman

Queensland University of Technology, Australia

Abstract

Prompt first aid can have considerable benefits. The Skills for Preventing Injury in Youth
(SPI1Y) progran aims to teach, in part, first aid skills along with additional injury prevention
strategies. The approach to including first aid is both as an injury prevention strategy and a
way in which to reduce the severity of injuries once they occur. This pafaresuan
implementation trial of the SPIY program with particular emphasis on the delivery and
implementation of first aid skills. SPIY demonstrated effectiveness with regard to first aid
knowledge and as an injury prevention program. SPIY is taughtenYt@mar 9 Health
curriculum by HPE teachers. Students and teachers who undergo or deliver such training
offer important perspectives about implementation. In addition independent observation of
delivery provides further information abbthe program. The smarch aimedo examine
teachersé and studentsd exper i erbasedsinjuryf fi
prevention and control program and identify key issues in delivery from independent
observation of the program. Focus groups were held wiga8hers who delivered, and 70
students who participated in the SPIY curriculum program. Results showed favourable
reports on the delivery of first aid material however teachers noted challenges in delivering
practical activities. In sum, first aid can béextively implemented within the high school
setting and both stlents and teachers identifiedultiple benefits and positive experiences
after undertaking first aid training.

Keywords: First aid, Injury prevention, High school students, Health curriculum

Introduction

The problem of adolescent injury

In Australia there are around 7,800 deaths registered as being caused by injury each
year. Injury also accounted for greater than $4 billon of health care expenditure {02001
(AIHW, 2004). In an Australian study by Chapman and Shed@@05) 53% of students
aged 1314 years selfeported a transport injury in the 6 months prior to the survey (related
to being a pasnger, driver, cyclist or pedestrian). Similarly, in an extensive US survey of
Grade 9 t o Ir@ported berdeonrtinstiie paste3D flays, 22.2% stated that they
required a doctor or nurse for an injury, 28.8% had ridden with a drink driver @¥dhad
themselves driven after drinking. Further, 67.9% rode a bicycle in the past year and 83.4% of
these adolescents reported that they rarely or never wore a (Eataet et al., 2006)

r
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This high rate of injury and engagement in +igking among adolescents suggests
that this is an impaant developmental period in which to prevent and control injury. In this
paper it is argued that training in first aid skills may be an appropriate strategy. Adolescent
risk-taking is typically a group activitfArnett, 2002; Preusser, Ferguson, & Williams,
1998) For adolescents there may not be an adult or medical professional to assist with
managing the injury but there is likely to be another young person inniheediate
surrounds who might offer assistance and obtain appropriate help. Thus it may be particularly
relevant for adolescents to be skilled in managing injuries as well as in reducing their
involvement in risktaking behaviour.

First aid as an injury pevention and control strategy

Hussain and Redmafil994) reported that of 152 accidental injury deaths that
occurred outside of hospital, 39% were potentially preventable. The authors suggested that
first aid training should be more widely available as a potential strategy to reduce injury.
Clark et al.(2002) indicated that the chances of survival are increased when a bystander
follows the6 c h-e-s or vi val 6 f i r st aid technique. Assi
immediately after a motor vehicle crash for example can have considerable benefits to those
who are injured in terms of future health and vieing(Brodsky, 184; Peterson & Russell,
1999) Differences can be associated with preventing death but also relate to reducing the
severity of injury.

In addition, there is some research to suggest that first aid training has benefits in
lessening the severity of injuryn that it may motivate reduced ris&king behaviour.
Lingard (2002)found greater use of protective equipment and safer practices by construction
workers following a standard first aid program. In focus group discussions with these
construction workersthey also seffeported reduced overall rigkking in the workplace.
Further, Glendon and McKenn@985) found reduced traffic crashes in an English town
where 1200 individuals completed first aid training compared to a town where no such
program was implemented. There are methodological limittiorthese studies, however
they provide some indication that first aid training might be preventative (i.e. reduce risk
taking) as well as control the severity of injuries.

Reducing adolescent injury through the high school curriculum

First aid skills carbe taught to young people and their knowledge and skills retained
over time. In the UK, 1412 year olds have been shown to retain first aid skills for a period of
6 months (Toner et al., 2007). In the U.S., Kelley ef20006)found that 13 to 17 year olds
can retain knowledge of CPR after at least 4 weeks. Campbell(20@lL)compared a first
aid training course delivered over 8 weeks with a comparison condition (an alodhariugy
prevention program of similar dose and duration). The adolescent participants in the first aid
course had greater skills in responding to an emergency, understanding of a first aid kit and
how to use it, and overall greater skills in first aid thlanse in the comparison program
group. Thus first aid skills are able to be taught and retained by early adolescents. There is
also evidence from other programs to suggest behaviour change can be achieved in a school
context. For example, a number of etfee curriculum approaches have been used to reduce
alcohol and drug use and other rtsking behaviours (Ellickson et al., 2003; Sheehan et al.,
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1996). School programs attempt to highlight attitudes towards risky behaviour and the
potential benefits toot engaging in risks (Mc Bride et al., 2004).

Skills for Preventing Injury in Youth (SPIY) program

One program that has demonstrated effectiveness in reduciAgkisl behaviours
and injury is the Skills for Preventing Injury in Youth Program (Buclégéal., accepteq
Buckley & Sheeharm?009. The SPIY program was designed with the assistance of St John
Ambulance and through collaborations with researchers from the Centre for Accident
Research and Road SafétyfQueensland. The program was implemeniethe high school
curriculum of Health classes in a sample of Sdtdist Queensland state high schools. It
aimed to develop skills in injury prevention and control (including for example, transport and
violencerelated injuries) through combining firstdatraining with cognitive behavioural
prevention strategies. The program targeted change in reducing adolescdakimigk
behaviour and taught skills in facilitating adolescents to protect their friends from engaging
in risk-taking. The SPIY program casged of a set of classroom activities in 50 minute
|l essons to be delivered over ei ght weeks.
student workbook were included with the program. With regard to first aid, teachers received
certification in cardioplmonary resuscitation (CPR) from St John Ambulance. Typically
each lesson included the presentation of atakkng and injury scenario, an introduction to
the management of first aid for the resulting injury and a cognitive behavioural strategy for
prewventing the riskkaking behaviour including through peer protection.

The present study

The aim of this study is to analyse data relating to the implementation of the first aid
component of the Skills for Preventing Injury in Youth program, with partiattention to
how first aid skill development can be taught during early adolescence and in the school
setting.

Method

Participants

Participants were 70 students (n=32 males) from three randomly selected classes of
those that participated in the Skills fétreventing Injury in Youth (SPIY) program
(approximately 20% of all intervention students). There were approximately 6 to 9 students
in each of ten focus groups. To maintain confidentiality no identifying details were collected
from focus group participasit however the focus groups were conducted within a week of a
quantitative study (Buckley, Sheehan & Chapman, 2009) and as such it is likely that the
focus group sample is representative of the larger sample with regard to age (mean = 13.49)
and sex (49% ade). All students attending the selected class on the day were involved in the
focus groups and no students refused their consent to participate in the discussions.

Nine of the eleven teachers (81%) who were originally trained and facilitated the
programalso participated in this study. The remaining two teachers involved in program
delivery were unavailable at the time of the discussions.
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Measures and procedure

Student experiences of the SPIY program and change in behaviour were examined
through several genended questions, including, for example, "What did you learn last
term?" and "Do you think you changed your behaviour?" Probing questions were used to
follow-up and elicit greater detail following the first opemded question. Focus groups,
facilitated by a researcher trained in psychology, were approximately 20 minutes in duration
and were audio recorded with participant consent.

Participant teachers initially completed a pen and paper questionnaire. Questions
were designed to illicit information ragding coverage of the prevention material and
reasons for failure to cover material. Following the survey, related issues were discussed. The
discussion, which was approximately 20 minutes in duration, used guided prompts that were
designed to assess kegpects of the program and overall perceptions. In one of the
participating schools, all teachers were grouped after a staff meeting. In the second school,
two teachers participated together in the discussion, while a further individual teacher was
involved in an individual interview. The structure and timing of the discussions were
designed to be most convenient to the schools and occurred either in a lunch break or after
school.

In addition, an independent observer was employed to examine the delivigy of
program and student and teacher experience in vivo. The observer, a former school teacher,
was employed by the research team to examine approximately 20% of all classes. A
standardised checklist was used for each class observed.

Results

St ud e niriescé of frst gude

Students were asked in the focus group discussions what they learnt from SPIY. All
participants from each group commented on learning about first aid with regard to two
acronyms, "DRABCD" (ie. Danger, Response, Adgw Breathing, Cardfmulmonary

resuscitation, Defibrillation) and "COWS" (i e
name? Squeeze my hand.). These two acronyms are used to remember the procedures to

prioritise first aid and check for casualty response. Many students lalsaraged on why
these two acronyms were most learnt, for example, "because you got to practice” (male) and
"they're easy to remember" (female).

I n relation to participantsd perceptions
more likely to give fist ai d now compared with before
peopleo (female). A number of insights were

regard to helping a friend, including the potential difficulty; for example, "I'd be scared I'd
break a rib" (female) and, "you might end up, like, killing the fella" (male). Most also
recognised that it was important to get an adult or other experienced person to help, "if | was
the only one there | would. But if there was someone older and more lghaout it, I'd

leave it up to them and maybe go get help or something else" (male).

0
he

a
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Materialoo mp | et i onrepoffse ac her s o
Teachers generally felt that they covered most of the first aid material each week.

Around 4 of the 9 teachers each week felttheyver ed déal |l 6 of the fir s
4 and 5 reported covering O06mosté of the firs
no more than 1 teacher who indicated they <co

Teacher reports of theasons for not implementing particular activities are presented
in Table 1 Teachers reported that the most common reason for failing to implement an
activity was c¢class disruption and too much 1
whereas no hers felt that incompletion was due to the program material being unclear.

Table 1 Teachers Reported Difficulties in Implementation

Number of Responses

Activity Yes No

Too much in time frame 5 4
Unclear manual 0 9
Sections unimportant/irrelevant 2 7
Class disruptions 5 4
Higher literacy required of 2 7
students

Not appropriate for other reasol 2 7

Note. There was no missing data (N=9)

Generally teachers viewed the program favourably. For example, one teacher
succinctly repogoedo. tHwasyeriomegtal i eachers
others that there were not enough lessons in the school term to cover all the material in the

| essons. One teacher suggested that it fAneeoc
to be viewed pari cul arl 'y favourably both in terms of
manual . One teacher commented that she might
fantastic; | put mine up on my shelfo.

The majority of teacher comments focused on tee af class discussions and
interactive practical activities relating to first aid techniques and how easy or difficult they
were to implement and facilitate. Many teachers felt that student behaviour issues made
implementing discussions more challengisgveral of these teachers then reinforced the
challenge of covering material in the allotted time as behavioural disruptions reduced the
time available for discussions. For exampl e,
and things sometimesddk me a | i ttl e too | ong because t
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have a backup worksheeto. However it iI's app:
implement practical activities they did indeed occur.

Independent observations

Time (measured in minutespent on each activity was measured by an independent
observer and compared with time (in minutes) allocated in the design of the program.
Teachers spent more time covering first aid material than was allocated (1.19 times). In terms
of activities that wee skipped, all teachers skipped sessions on triage, dealing with
aggressive patients and defibrillation. Further, additional time was spent by all teachers on
defining first aid, brief overview of checking for danger, and first aid for an alcohol
overdose

Discussion

The majority of research on first aid skills training is focused on adults. Nevertheless,
there is some evidence, particularly from the U.S. and the U.K., to suggest that first aid can
be taught and learned by high school students. The ai@iuof first aid training for
adolescents may provide an important insight into the value in disseminating first aid
programs to the community.

The study sought to examine the implementation of the first aid component of an
injury prevention program foYear 9s. A variety of methods were used to understand the
implementation and they appeared to provide complementary data. The findings from
students indicated the first aid strategies were well received. Program satisfaction is
important to facilitate aatinued implementation of a curriculum (Fagan & Mahalic, 2003).
The information is also valuable in early stages of the curriculum design process to provide
detail about activities that should continue to be used to deliver first aid.

Of interest is thattadents perceived greater learning when they were able to practice
skills. Being able to o6learn by doingbé is a p
aid skills. In addition, part of the strategy of the curriculum was to include practinaliest
to deliver first aid and better facilitate interaction and discussion in the prevention messages.

The other strategy that appeared to be well remembered was the use of acronyms, COWS and
DRABCD. Students appeared to remember the acronym, whatod $br and the first aid
implications of the acronym. The use of mnemonics is a commonly used memory aid and in
this case it also seemed to be highly appropriate.

Not surprisingly teachers reported behaviour management challenges in the
classroom and ptcularly so in delivering interactive and practical material. Such challenges
have important implications for curriculum design in that sufficient time must be allocated
for activities. Perhaps also it suggests a need to develop activities which arerghort
directive. Of note is that there was some difference between the teacher and observer reports
of coverage of material. Although they were not measured in the same manner it appears that
the observation data indicated less coverage of material tharetsaeported. Whilst this is
a common finding in process evaluations of school curriculum programs it does highlight the
value in collecting evaluation data from multiple sources. Teachers provided feedback in

8
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focus group discussions suggesting that gn@gnded material slightly and thought that they
were still meeting the aims of the activity. Such information provides valuable feedback for
the future design of SPIY and other school based first aid programs, indicating a need to
provide specific instritns on which activities need to be run as designed and which can be
taught more flexibly. For example, one teacher in the absence of resources of a manikin had
students draw chalk outlines to get an understanding of the site for chest compressions. The
changes to delivery processes made by teachers also provide useful information in terms of
ways in which activities may be altered for the better or for pragmatic reasons.

In summary it is positive to note that the program was well received. If teachiers an
students value a curriculum there is a much greater likelihood that it will continue to be
implemented as designed (Fagan & Mahalic, 2003). Although the program demonstrated
effectiveness in reducing rigkking behaviour and increasing first aid knovged the
implementation and program satisfaction evaluation is an important process to best ensure
continued delivery of successful programs.
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Abstract

Philosophy is an attitude of mind attempting to enlarge the scope of application of every
notion and position @it human beings account for in their thinkitgtakes every word and

every phrase and asks fdAwhat does it mean?o
the pursuit of philosophy is the one avocation denied to omniscience.In addressing the
philosophc a | area known today as fApostmoderni sm,

history of philosophic thought through to its practices in current thinking, especially in the
area of educationlt has been blamed for a radical shift in teaching methods$ tue
curriculum and it has certainly brought about crises, celebrated and lamented, by parents,
the business world and the students themselves. Postmodernism questions meaning and
terminology.It reacts against accepted truths and traditional positionglojg®d in the

march of human historyt purports to be radical and different and to bring not only greater
understanding but more reality to subjects like ethics, metaphysics, knowledge and asthetics
In order to understand where it is coming from onedsee delve right back into the history

of human endeavour and existence

Keywords: Meaning, Historic philosophic development, Sham of jargon and the importance
of the good and the pragmatic (Plato and Aristotle).

Pre-Socratic Thinkers

Pythagoras (569 475 BC) was the first to be systematic about deductive reasoning
He was beguiled by aesthetics and numbdesaclitus (535 475 BC) believed there was a
central fire in mankind that never dies and was the first philosopher to accentuate Elimnge
greatqu ot e: AYou cannot step i nt Demochtes (46Ga me r i \
370 BC) believed in the idea of basic, elementary particles or atoms in the world of constant
change The Sophists were the first teachers and were interested in imaalfhMan had
useful opinionsThe big truths were not as important as the feelings and they stood for the
principle, AMi ght 1399 BC) gquéstioned ev8rgthing &ntaetaugh,( 4 6 9
independent existence which culminated in his tragic sulmideght on by the Sophistde
believed, Athe unexamined |ife i1Is not worth
ethics, believing in the just, the true, and the gdtabwledge was a virtue and evil was
ignorance. He introduced us to what wél ¢he dialectic; i.e., a question demanding an
answer Unfortunately, he fell out of favour due to both his direct assault on problems and his
personal habits where he was barefooted and argued all the time.

13



PostSocratic Thinkers

Plato (424 347BC)wasSocr at e s 6 .plebelieved tkat knalviedge came
from the intellect not the senses and founded the theory of. idesisnple terms this meant
there was an eternal form, unchanging and everlasting, and that all earthly things resembled
these formsAn act of charity to a poor person was an earthly example of the eternal form of
goodnessHe also distinguished the appearance of reality from the facts of rdalibys
famous simile of the cave, he had people sitting in darkness believing theatérrithey
saw from the shadows on the walfhen one person left the cave and saw the reality of the
world, he realized that the cave perceptions were flaied tragedy, according to Plato, is
that when that person returned to the cave, people didnhptdsbelieve him but beat him
for deceiving themPer haps this was an early example of
believed that knowledge was remembering and bringing people to realize that hypotheses
explained factslf they did not, a new hypotheswas neededHe foreshadowed the Christian
religion in that he sought truth and moved towards the abstastiom, to Plato, was the
pursuit of the goodHis great book, The Republic, has been studied to this day and, in the
words of Alfred North Whitehad, is monumentaih Moder n phil osophy i s b
footnotes to Pl at o6 sinHséqok Plhto talked abMihthetneeti fera d s a i
us to be governed by the Philosopher King and in successive layers by .eXitieoisgh he
never lived tosee his theory of government implemented, he founded the first university
called, The Academylt was ridiculed at the time but it lasted 300 years which is an
ambitious period for even Harvard or Yale or the University of Central Queensland

Aristotle (8471 322 BC) : Pl atobs great student, Ar
ageof20for20years t i1 s i nteresting to note that his
and the only AAO he recei v.ddturnwhbesfouddedih a s ub|j
university called, The Lyceum, which in principle lasted 2000 ye#estutored Alexander,

The Great, traveled widely and investigated everything including Logics, Physics, Biology,
Metaphysics, Ethics, Politics and Poetre introduced Logic and gawes the Syllogismin

simple language, if A equals B, and B equals C, then A equas@vork was so influential

that 2000 years later Bertrand Russell and Alfred North Whitehead wrote, Principia

Mat hemati ca based on t he asisteocyHe rdepartedoffom Ar i st o

Pl ato in that he believed Dynamic Becoming w
Being He said of the good that it was virtue derived from finding the mean and that virtue
was the correct choice between alternatives. Itthase n cal | ed, AThe Gol den

regarded as the Father of Scientific Investigation and Commonsense
Alexandria (322 BC)

This center of | earning was founded by Ar
years it analyzed moments of discovery
Galen developed Anatomy
Euclid developed Geometry
Archimedes developed Physics
Aristarchus proposed the Earth moved around the Sun
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Hero invented the steam engine

At the Academy,

Antisthenes argued that it is impossible to make significant statements
Pyrrhonade fAdoubto itself central

Diogenes was the model of the cynic and to prove his point he masturbated in the public
market place.

Epicurus wanted pleasure.to be central in al
Epictetus thought out the problem of force and introduced stoici

Phil o i n 50, AD, turned Pl at ob6 s abstract s [
eternal world of ideas into the eternal world of God

The Christian doctors who followed included Plotinus, Jerome, Gregory and Augustine, They
all believed that god and bad were related to God.

Three Important Middle -Age Thinkers
Roger Bacon 1294 believed there were four causes of ignorance

Appeals to an unsuited authority.
The unquestioned influence of custom.

Crowd opinions

H wnN P

Ostentatious displays of wisdom

Dun Sotus (1265 1 3 0 8) in 1308 believed th
and fessence. 0 So it is Form not Mat
can be known without proof.
1. Principles known by themselves.
2. Things known by experielec
3. How actions themselves give us knowledge through belief and experience and not by
reason, making him one of the forerunners after Aristotleenl b evi ng Kani

Noumenal World.

William of Occam

In 1349, William of Occam proffered his famous condemnatibscholasticismlt
became known as Occambs Razor whil oh tewdsayas
|l anguage he would have said, Alt i s vain to
could say that he was a beginning deconstructionist withaydana
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Science Comes of Age

We have no time to examine their contributions but they are important. Galileo,
Kepler, Harvey, Newton, Hobbs, Spinoza and, of course, Renee Descartes who questioned
exi stence but eventually caongi tupp ewmigd dothme. ov e(r
therefore | am).

When we reach the 16th Century, we have Vico who stressed the importance of
| anguage, myt h, | aw, ritual and history, and,
(clean slate)This meant there is no innknowledge only material that has been learisl
was the founder of Empiricism which said the mind is furnished by ideas from experience
aloneBer kel ey questioned Lockeds ideas and Hume
exists

Immanuel Kant (17247 1804)

Kant was activated by Humeods deduction t
knowledge and if you do not feel it, see it, touch it, etc., it does not Kaist was horrified
and came out with his criticism of Humkant believed in the noumenal vid which is
separate from the rational worlde agreed you cannot reason God, that you believe in him
and this belief is a world beyond reasétegel (17707 1831) followed in the 18th century
by saying that nothing is unrelatddis paradigm was in itsimplest form:

Thesis--- Antithesis--- Synthesis
There is a thesis and an antithesis and the resulting compromise is a synthesis

The 19th century saw the rise of a batch of new philosophers intent upon throwing
out the old and tentatively exploring @ew world Thus we have Modernism and
PostmodernismTheir views were thought of as radical and they certainly changed radically
with society The fall of the aristocracy, the rise of unions, the rush to the towns as a result of
enclosures and the indusirirevolution that enslaved the commoner in city enclaves rather
than pastoral villages added color to their deliberatibtay traditions were thrown out of
the window and the concept of eternal truths and simple dichotomies such asagoaad
falsetrue were rejectedEverything was questioned including meaning, sense and rituals
While it is true that change is necessary and new thinking is important postmodernism set
about attacking modernism which, in turn, had attacked traditional thinking and Gree
philosophy The trickledown effect of this type of thinking infused into education, business
practices and the family existendeeading of the classics, writing in prescribed effective
English, exercising to improve specific and general fithess andcdheept that sense
precedes reason or feeling precedes logic flooded into the various institutions of education
Unfortunately, Aristotelian principles I|ike f
the importance of commonsense were thrown overbéaedkegaard believed that existence
was an individual characteristic and not a universal.idée father of postmodernism,
Frederick Nietzsche (18441900) went furtherHe believed that in Greek terms the triumph
of Apollo over Dionysius and order afiorm over passion was adisas®@rGod i s dead. 0
considered Kant a moral fanatic, John Stuart Mill a blockhead and Spinoza to be sickly, timid
and a recluseMind you, exactly the same could be said of him especially when he
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introduced the concept ofdgrmensch which means superman or super human being, the
concept that was seized on by Adolph Hitler in later yddis work was studied by the
postmodernists particularly, Sartre, Foucault and DerHegabelieved in the will to live but

also in the willto power All truth is relative and power is gooNihilism became his guiding

phil osophy whi ch, in effect, means, Afnot hin
years of dementia.

The Influence of the Pragmatists

This group includes Pierceamhes, Dewey, Quine and Bergsdhey introduced anti
intellectualism which said that scientific analysis does not get to the vital essence of things.

The Cambridge Group

Frege, Russell, Whitehead and the early Wittgenstein simplified mathematics,
Afdesdop®Pgt hagoras and c onddnguage as Ktemcked witho | o w
three groups taking part: first, the Cambridge Group, second the Deconstructionists and third
the Marxists.

Modernism

Habermas (1924981) of the Frankfurt School introduced Madem which led to
analytic philosophyHe tried to reconstruct rationality in language

The classic postmodernists were:

(1) Saussure, who thought that language was merely a system of signs that expressed
ideas.

(2) Foucault, who recognized that knodge, truth, power and sex are ideas that can
radically changeHe eschewed the term, Postmodernist, and introduced a new term called
poststructuralism.

(3) Derrida,who exploded the myth that a sign had fixed meahlothing was as
solid as the structuriats imagined so he set out to deconstruct their langlgbelieved in
the uneducable excess of languageA | | notions of producing p
mi st aken, mi sgui ded and bewildering..dde Langl
dismissed peculiarities such as caweftect, truthfalsehood, rightvrong as nonsense, calling
them oldfashioned and determined that meaning is implodigdre is, he said, a distinction
between signs and realitly is a sustained argument against the pad#silof anything being
pure and simple so he equivocates on the existence of finite and infini@dermining
ordinary meaning and replacing it with meaning derived from hidden factors, he believed he
had deconstructed meaning in such a way that expédsidy. This philosophy has
kidnapped central educational curricula in most Australian States in the last 20 years
Cheffers and Hawkins became alarmed when at two recent conferences a presenter from
Tasmania described English language in its new telmKing, and a young professor from
Western Australia seriously advanced a meaning that was in effect, Ndthiagaised the
flag of Ni et zscheds, Ni hilism and expl aine
of a breakdown in the study of Englisnd Mathematics from a philosophic school that
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advocated the expulsion of the examination systems resulting from a label known as
OutcomesBased LearningThe cause of this radical change in the approach to education
curriculcum appears to have origiedtfrom a generation of students who studied under

Derrida and others at a Sydney university in the late 20th certlieynative approaches to

the practice of education were introduc&saminations were dispensed with, comparisons

of st ude néres discoerdgédo spellimg, sentence construction, and basic grammar
were reduced to fibabble, 0 Math tumbled down
students and teachers accountable were abandé&mnadkly, the new tactics employed

i ntroducted ofiabdusc koef sl op. O Parents were not p
and the workplace discovered youngsters who could not write, spell or count.

A house auction notice appeared, for example, near my home in Murrumbateman
with four words misspelled Adult education students, when returning for updating
workshops were confronted with teachers who apologized for not being able to spell
Politicians in both Federal parties became alarmed and current Minister, Julia Gillard, has
introduced radical effort® return accountability to the teaching of basics in education

Postmodernist influence, in questioning all meaning, did away with Socratean rigour
and Aristotelian reasoning in place of critical theory.

A Recent Australian Stouch

A first-class verbal ebate occurred in the Higher Education Section of The
Australian newspaper on December 3rd, 2008, PagéH&2antagonists were a teacher, Jack
Thompson of Bal mai n, NS W; a unionist, Gary Ci
Association of Queenslan@and Luke Slattery, Higher Education Editor of The Australian
newspaperrhompson, in reacting to criticism, maintained: (1) no two people can or do read
the same literary text in exactly the same w&gch brings to the text his or her own ethics,
values and political values; (2) cultural backgrounds bring our values on race, sex, and
political orientation with biasetHe sai d this brings on Atextual
of completely authoritative reading of literature has passed on, alonge&ligving in the
devil. Parroting Shakespeare, one novel and three poems is not studying litétatuwéng
back Apot answerso to gain teacherb6s consent
we need critical readers.

Gary Collins arguedhiat Slattery is arrogant, represents only the press, is unelected
and challenges Sl.atteryds right to criticize

Luke Slattery responded: (1) He does not contend with postmodernism but does

guestion whether Thompson i s amw@ammainsttlnrow on t
phil osophy. 0 Il n support, he cites Harvard
Californiads Philosopher, J o hlevel gh#oaopHer,whovh o ¢ h a

is argumentative, deliberately obscurantist and whose claiensvildly exaggerated2) He

reminds Thompson that his original article, which was the bone of contention, questioned the

degree of accountability and transparency in current Australian curriculum .p@)ciie

cites the endless jargon used by postmuides as unanstructive and incoherentle quotes
Thompsondés own words, At e x(4) Ha dpinsuhe dveod ibatlka b i | i t y
on Thompson by saying that when critical post
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their crititgd spinthentsedved-inally, e lays bate the paradox of critical
literacy schools which cannot abide criticism of their own methods as being hypocritical.

Postmodernism Under the Spotlight

Derridads critical t heory i and pmretestiousr e d b
rhetoric Biologist, Richard Dawkins, is not kindHe believes that postmodernists are
intellectual charlatans who deliberately obscure weak or nonsensical ideas with ostentatious
and difficult to understand, verbiage.

World renowned lingist Noam Chomsky has suggested that postmodernism is
meaningless because it adds nothing to analytical or empirical knowlddge a s k s , i Wh ¢
are the principles of t heir t heori es; and
instance, do they explainnm ch was not already obvious? A\
i deas, they fail to do so.0 He al so quest
genetic mutationo or At heory whi c h-depts beyo
profundity. o

Callinico s a Mar xi st , attacks post moderni st
disappointed revolutionary generation from 1968 as being incorporated into the professional
and manageri al Anew middle class. 60 It is

mobility as a significant, intellectual phenomenon in its own righe late Czech Republic
President, Baclav Havel, gave a hopeful description of the postmodern world as one based on
science yet paradoxically fAwhéaregevergehitagnr

In dismissing all forms of absolutism, the postmodernists idolized their new creed of
tolerancediversity-choice Many people consider their efforts to be a return power play for
their own positions.

To the Rescue

One philosopher in thiperiod who has advocated deconstruction is much more of a
hero than other postmodernistgefer to the great Austrian thinker, Ludwig Wittgenstein,
who restructs reality after deconstruction in a very positive mamerbelieves that all
meaning, espéally words, need to be broken down to their simplest atomic structures. After
his important involvement with Whitehead, Russell and Frege at the turn of the 20th century,
he grew to a position that after deconstruction, which they all called Logical $xtgrainew
metaphysical position was needed centered around the meaning of the words tte use
concluded that primitive language took the form of language gdmbss classic, unfinished
text, Philosophical Investigations, he gave a full listof theseegai | t i ncl udes obe
giving orders, describing the appearance of objects, giving measurements, constructing an
object from a description, reporting an event, speculating about an event, forming and testing
a hypothesis, presenting the results)gfeximents in tables and diagrams, making up stories,
acting plays, singing catches, guessing riddles, telling jokes, translating from one language
into another, asking, thanking, cursing, gr e

He saw great difficulty in our craving fgeneralities in communication and came to
the conclusion that when we see simple language games, like those that children play, we see
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